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As you develop or select tools for assessment and testing in schools, you will often base the choice on some asumptions and experience. These are some (Angelo & Cross, 1993 and Mogensen, 2005a):

1. It strengten the outcome and reflection of students to focus on distinct key issues.

2. Student profit of  feedback and training in self-evaluation – a formative assesment is tstudent-centered.

3. Teachers teach most ”effectively”, when goals are clearly formulated, and as they also get a clear feedback on the degree of goal fullfilment.

4. Succesful assesment also present answerts to questions, teachers pose to their own teaching – a good formative assesment is teacher-centered.

5. Systematic investihgation and the intectual challenge of assesment is a valuable source for motivation, growth and reneawal to teachers.

6. An assesment tool ought not to require specific training to teachers, only knowledge about subject teaching and interest in improvement. 

Focus on the assessment culture

In 2004 an OECD review of assessment in Danish schools recommended an increased conscious and systematic integration of formative assessment in the teaching of school subjects. In the ongoing statewide project Assessment Culture (www.evaluering.uvm.dk) some 20+ tools for assessment are described for use in primary and lower secondary schools. Of course it is not the case, that every teacher will use all of them – but in some sense they can all be recommended. The tools combine with a nationwide and mandatory IT-based testing of students grade 3 and 6 starting 2009 after an ongoing pilot period. This may be interesting to many, as it is the first time any country has an adaptive national test, i.e. the test adapts the level of every single student. Students giving correct answers will get harder problems, and students giving wrong answers will get simpler. Thus every student will “only” be able to answer correctly at approximately half the problems. The test is scored automatically and a report is generated for teachers and parents.

Portfolio

A portfolio may be defined as the pupil’s own sample of representative works, collected over time and for purpose of assessment. Portfolio is a recommended tool for regular use in assessment, as it may be used both as a learning strategy promoting student’s reflection and as a tool for documentation, which may supply or replace testing. 

Danish action research 1999-2000 showed (report by author, not published):

· Log writing gave a better insight into pupil thinking and into learning outcome.

· The working- and the presentation-portfolio gave an explicit documentation of pupil learning.

· The pupils reflect on their own learning processes and can show their strengths and personal ways of expression.

· Pupils get a feeling of responsibility and ownership.

On this basis the strategy was recommended (but not forced) to all 51 grade K-10 schools in Aarhus. The schools were supported by in-service courses, inspirational material and a video with teacher and student interviews. At the end of each school year in the period 2001-2004 participating teachers were asked for their opinion and given time to fill out questionnaires (Trane & Abildgaard, 2004). Below I present a few chosen results from the 2004 data sampling. If not put in %, the numbers are the number of responses.
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	Table 4


Outcome of teaching

Not every math teacher noted an increase of quality in student’s work through portfolio. Teachers in the subjects Danish and English were considerately more positive in their evaluation. And teachers noting an increase in “value” had some difficulty describing how such a quality expressed, as seen in the small number of responses in table 4.

Tendencies

The use of portfolios at schools in Denmark shows two tendencies for research and discussion:

1. Many teachers refine the portfolio strategy in meeting practice. They strongly feel the importance of goal setting and develop routines for that, which seems to make the ongoing classroom evaluation a more convincing and natural part of the teaching. The students are the ones, who choose examples of work, improve and sort out in their portfolios, which in this way become partly a tool for learning, partly a documentation of student outcome.

2. And many teachers reduce the strategy in meeting practice by various reasons. To some teachers the portfolio becomes a diktat for mecanical sorting out. By different reasons, e.g. explained by teacher’s impression of time trouble and doubtfulness of the outcome of such a change in classroom management they give up the thought of putting in extra time for the individual improvemt of portfolio samples. To these teachers portefolios are only a tool for documentation of student work.
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